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Identifying SEN in schools  

6.14 All schools should have a clear approach to identifying and responding to SEN. The benefits 

of early identification are widely recognised – identifying need at the earliest point and then making 

effective provision improves long-term outcomes for the child or young person. 

 6.15 A pupil has SEN where their learning difficulty or disability calls for special educational 

provision, namely provision different from or additional to that normally available to pupils of 

the same age. Making higher quality teaching normally available to the whole class is likely to 

mean that fewer pupils will require such support. 

Such improvements in whole-class provision tend to be more cost effective and sustainable.  

6.16 Schools should assess each pupil’s current skills and levels of attainment on entry, building on 

information from previous settings and key stages where appropriate. At the same time, schools 

should consider evidence that a pupil may have a disability under the Equality Act 2010 and, if so, 

what reasonable adjustments may need to be made for them.  

6.17 Class and subject teachers, supported by the senior leadership team, should make regular 

assessments of progress for all pupils. These should seek to identify pupils making less than 

expected progress given their age and individual circumstances. 

 This can be characterised by progress which: 

 • is significantly slower than that of their peers starting from the same baseline 

 • fails to match or better the child’s previous rate of progress 

 • fails to close the attainment gap between the child and their peers  

• widens the attainment gap  

6.18 It can include progress in areas other than attainment – for instance where a pupil needs to 

make additional progress with wider development or social needs in order to make a successful 

transition to adult life.  

6.19 The first response to such progress should be high quality teaching targeted at their 

areas of weakness. Where progress continues to be less than expected the class or subject 

teacher, working with the SENCO, should assess whether the child has SEN. While informally 

gathering evidence (including the views of the pupil and their parents) schools should not 

delay in putting in place extra teaching or other rigorous interventions designed to secure 

better progress, where required. The pupil’s response to such support can help identify their 

particular needs. Transition visits & meetings with infant school / high school summer prior to 

starting school, discussion at SEND teacher meetings. Where there is concern at either/both of these, 

SENDCo completes class observation & teacher or SENDCo meets with parents. Referrals are made 

to SaLT or Inclusion teacher as appropriate. 

 6.20 For some children, SEN can be identified at an early age. However, for other children and 

young people difficulties become evident only as they develop. All those who work with children and 
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young people should be alert to emerging difficulties and respond early. In particular, parents know 

their children best and it is important that all professionals listen and understand when parents 

express concerns about their child’s development. They should also listen to and address any 

concerns raised by children and young people themselves.  

 6.21 Persistent disruptive or withdrawn behaviours do not necessarily mean that a child or 

young person has SEN. Where there are concerns, there should be an assessment to determine 

whether there are any causal factors such as undiagnosed learning difficulties, difficulties with 

communication or mental health issues. If it is thought housing, family or other domestic 

circumstances may be contributing to the presenting behaviour a multi-agency approach, supported 

by the use of approaches such as the Early Help Assessment, may be appropriate. In all cases, early 

identification and intervention can significantly reduce the use of more costly intervention at a later 

stage. School referrals to appropriate agencies, Fully engage in CAF & TAF process, School FSW, 

Pastoral support & SENDCO 

 6.22 Professionals should also be alert to other events that can lead to learning difficulties or 

wider mental health difficulties, such as bullying or bereavement. Such events will not always 

lead to children having SEN but it can have an impact on wellbeing and sometimes this can be 

severe. Schools should ensure they make appropriate provision for a child’s short-term needs in 

order to prevent problems escalating. Where there are long-lasting difficulties schools should 

consider whether the child might have SEN.  

 6.23 Slow progress and low attainment do not necessarily mean that a child has SEN and 

should not automatically lead to a pupil being recorded as having SEN. However, they may be 

an indicator of a range of learning difficulties or disabilities. Equally, it should not be assumed that 

attainment in line with chronological age means that there is no learning difficulty or disability. Some 

learning difficulties and disabilities occur across the range of cognitive ability and, left unaddressed 

may lead to frustration, which may manifest itself as disaffection, emotional or behavioural difficulties.  

Special educational provision in schools 

6.36 Teachers are responsible and accountable for the progress and development of the pupils in 

their class, including where pupils access support from teaching assistants or specialist staff.  

6.37 High quality teaching, differentiated for individual pupils, is the first step in responding to 

pupils who have or may have SEN. Additional intervention and support cannot compensate 

for a lack of good quality teaching. Schools should regularly and carefully review the quality of 

teaching for all pupils, including those at risk of underachievement. This includes reviewing and, 

where necessary, improving, teachers’ understanding of strategies to identify and support vulnerable 

pupils and their knowledge of the SEN most frequently encountered. CPD, class provision maps, SLT 

analysis, SEND support /advice on teacher share, SENDCo to support in a range of ways  

6.38 In deciding whether to make special educational provision, the teacher and SENCO 

should consider all of the information gathered from within the school about the pupil’s 

progress, alongside national data and expectations of progress. This should include high 

quality and accurate formative assessment, using effective tools and early assessment 
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materials. For higher levels of need, schools should have arrangements in place to draw. 

Graduated Approach 

6.39 This information gathering should include an early discussion with the pupil and their parents. 

These early discussions with parents should be structured in such a way that they develop a good 

understanding of the pupil’s areas of strength and difficulty, the parents’ concerns, the agreed 

outcomes sought for the child and the next steps. A short note of these early discussions should be 

added to the pupil’s record on the school information system and given to the parents. Schools 

should also tell children, parents and young people about the local authority’s Information, Advice and 

Support Service. 

6.40 Consideration of whether special educational provision is required should start with the desired 

outcomes, including the expected progress and attainment and the views and wishes of the pupil and 

their parents. This should then help determine the support that is needed and whether it can be 

provided by adapting the school’s core offer or whether something different or additional is required.  

6.43 However support is provided, a clear date for reviewing progress should be agreed and the 

parent, pupil and teaching staff should each be clear about how they will help the pupil reach the 

expected outcomes. The overriding purpose of this early action is to help the pupil achieve the 

identified outcomes and remove any barriers to learning. Where it is decided that a pupil does have 

SEN, the decision should be recorded in the school records and the pupil’s parents must be formally 

informed that special educational provision is being made.  

SEN SUPPORT 

SEN support in schools  

6.44 Where a pupil is identified as having SEN, schools should take action to remove barriers to 

learning and put effective special educational provision in place. This SEN support should take the 

form of a four-part cycle through which earlier decisions and actions are revisited, refined and revised 

with a growing understanding of the pupil’s needs and of what supports the pupil in making good 

progress and securing good outcomes. This is known as the graduated approach. It draws on more 

detailed approaches, more frequent review and more specialist expertise in successive cycles in 

order to match interventions to the SEN of children and young people.  

Assess 

 6.45 In identifying a child as needing SEN support the class or subject teacher, working with 

the SENCO, should carry out a clear analysis of the pupil’s needs. This should draw on the 

teacher’s assessment and experience of the pupil, their previous progress and attainment, as 

well as information from the school’s core approach to pupil progress, attainment, and 

behaviour. It should also draw on other subject teachers’ assessments where relevant, the 

individual’s development in comparison to their peers and national data, the views and 

experience of parents, the pupil’s own views and, if relevant, advice from external support 

services. Schools should take seriously any concerns raised by a parent. These should be 
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recorded and compared to the setting’s own assessment and information on how the pupil is 

developing.  

6.46 This assessment should be reviewed regularly. This will help ensure that support and 

intervention are matched to need, barriers to learning are identified and overcome, and that a clear 

picture of the interventions put in place and their effect is developed. For some types of SEN, the way 

in which a pupil responds to an intervention can be the most reliable method of developing a more 

accurate picture of need.  

6.47 In some cases, outside professionals from health or social services may already be involved with 

the child. These professionals should liaise with the school to help inform the assessments. Where 

professionals are not already working with school staff the SENCO should contact them if the parents 

agree.  

Plan 6.48 Where it is decided to provide a pupil with SEN support, the parents must be formally 

notified, although parents should have already been involved in forming the assessment of needs as 

outlined above. The teacher and the SENCO should agree in consultation with the parent and the 

pupil the adjustments, interventions and support to be put in place, as well as the expected impact on 

progress, development or behaviour, along with a clear date for review. 

 6.49 All teachers and support staff who work with the pupil should be made aware of their needs, the 

outcomes sought, the support provided and any teaching strategies or approaches that are required. 

This should also be recorded on the school’s information system.  

6.50 The support and intervention provided should be selected to meet the outcomes identified for the 

pupil, based on reliable evidence of effectiveness, and should be provided by staff with sufficient skills 

and knowledge.  

6.51 Parents should be fully aware of the planned support and interventions and, where appropriate, 

plans should seek parental involvement to reinforce or contribute to progress at home. The 

information set out in 6.39 should be readily available to and discussed with the pupil’s parents.  

Do  

6.52 The class or subject teacher should remain responsible for working with the child on a 

daily basis. Where the interventions involve group or one-to-one teaching away from the main 

class or subject teacher, they should still retain responsibility for the pupil. They should work 

closely with any teaching assistants or specialist staff involved, to plan and assess the impact of 

support and interventions and how they can be linked to classroom teaching. The SENCO should 

support the class or subject teacher in the further assessment of the child’s particular strengths and 

weaknesses, in problem solving and advising on the effective implementation of support.  

Review 

 6.53 The effectiveness of the support and interventions and their impact on the pupil’s progress 

should be reviewed in line with the agreed date.  



 

6 

 

6.54 The impact and quality of the support and interventions should be evaluated, along with the 

views of the pupil and their parents. This should feed back into the analysis of the pupil’s needs. The 

class or subject teacher, working with the SENCO, should revise the support in light of the pupil’s 

progress and development, deciding on any changes to the support and outcomes in consultation 

with the parent and pupil. SENDCO teacher meetings, parent meetings 

 6.55 Parents should have clear information about the impact of the support and interventions 

provided, enabling them to be involved in planning next steps. Parent meetings 

6.56 Where a pupil has an EHC plan, the local authority must review that plan as a minimum every 

twelve months. Schools must co-operate with the local authority in the review process and, as part of 

the review, the local authority can require schools to convene and hold annual review meetings on its 

behalf.  

 


